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Narrative Writing Pack 
‘McCormack’s Story Train’ 

Within this writing pack you will find helpful 

resources that should allow you to inspire your 

class to plan and prepare good narratives. 

Also included is an example of a ten week 

program that can be simply slotted into your 

existing program. This program covers all the 

outcomes and indicators from the national 

curriculum for English.  

 

The Pack Includes: 

 Colour coded narrative structure. (Writing) 

 Colour coded prompt cards. (Planning) 

 Colour coded checklist. (Control) 

 Discussion questions for the less inspired child. (Complication) 

 Pictorial brainstorm page (2 examples) 

 Explanation of a simple methodology to link factual text to 

fiction.  

 Sample 10 week narrative writing program. 

 Appendix 1 – Comprehension stimulus. 

 Appendix 2 - Examples of Narrative writing plans. 

 Appendix 3 - Samples of stage 2 narratives constructed using 

this technique. 



Copyright: Gavin McCormack 2015 
 

The basic Narrative Structure is very important. These flashcards can be 

discussed ad matched by the children. They can be displayed on the wall or 

kept as a reference for children who may wish to revise the structure before 

beginning to plan their narrative. 

Orientation 
The orientation of a narrative sets the scene and the mood of 

the story. It includes a description of the setting and an 

introduction to the main characters. 

Complication 
The complication within a story is the problem that is going 

to happen. As you consider the problem that will occur 

during your story, think about how the problem will be 

solved later. For example if something is lost, who will find it? 

Resolution 
The resolution is when the problem is finally solved.  Make 

sure that you explain in great detail how the problem was 

solved. Don’t rush this section. This should be the most 

exciting part of the narrative. For example, aliens are 

invading earth. How and who saves the world? 
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Narrative Writing                    

Prompt Cards 
 

 

Above is the picture and title for the front cover and below are all 

thee main headings for the different stages of planning a narrative. 

 

Brainstorm 

Title 
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Setting 

Characters 

Story Train 
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Here are the explanations that match each of the areas 

of planning a narrative. 

 

What is your story called? Think of an interesting title 

that involves the main idea. 

 

Who are your characters? What are their names and 

what are they like? Make them different and 

interesting. 

 

Use all of your information to create a story train. 

Don’t forget the introduction, setting, complication 

and resolution. 

 

Where is your story set? Make a list of the sights, 

smells, sounds and emotions you might feel there. 

 

What could your story be about? Think of many ideas 

and choose the most interesting one. 
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Narrative Writing Control 

 

Brainstorm 

What could your story be about? Think of many ideas 

and choose the most interesting one. 

Title 

What is your story called? Think of an interesting title 

that involves the main idea. 

Setting 

Where is your story set? Make a list of the sights, 

smells, sounds and emotions you might feel there. 

Characters 

Who are your characters? What are their names and 

what are they like? Make them different and 

interesting. 

Story train 

Use all of your information to create a story train. 

Don’t forget the introduction, setting, complication 

and resolution. 

For an example of a completed story plan by a stage 2 child, please see 

appendix 2 and for an example of a narrative written using this method please 

see appendix 3. 
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If some children are finding it difficult to feel inspired these set of 

questions can be laminated, placed in the pouch and one can be 

selected by the children. 

 

What if you owned a pair of shoes that could walk up walls? 

 

What if you could turn into a nursery rhyme character? 

 

What if your watch could teleport you anywhere, anytime? 

 

What if television was banned? 

 

What if the world was made out of chocolate? 

 

What if you could talk to the animals? 

 

What if you had gills and could breathe underwater? 

 

What if you found a treasure map? 

 

What if you turned into a cat? 

 

What if I owned a toy store? 

 

What if you could have just one wish? 
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What if you could become invisible? 

 

What if you could morph into any animal? 

 

What if you found a tiny fairy in your garden? 

 

What if you discovered fresh dinosaur tracks? 

 

What if you didn’t have to go to school? 

 

What if your drawings could come to life? 

 

What if you were twenty years old? 

 

What if you could fly? 

 

What if you could be the teacher for the day? 

 

What if you were a famous pop star? 
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A page of images with a key word 

Can help children to feel more 

inspired to write.  
 

 

 

 

 

 

 

   Alone 
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Discovery  
 

 

 

 

 

 

 

    
 

 

 

 
 



Copyright: Gavin McCormack 2015 
 

Many teachers see working in an environment with high ESL 
numbers as a hindrance due to language and social barriers, but 
when it comes to writing creatively, working in such a diverse 
classroom environment can be the secret weapon you need to 
develop highly creative and unique writing that will inspire all who 
read it. 
 
The first step to allowing each child in your class to be the next 
Roald Dahl is to make them feel confident in themselves and the 
stories they want to tell. But it is also important to allow the children 
to understand the value of something I like to call the story teller’s 
license. With this technique, we try to link real life events and 
experiences to ideas and inspiration from outside sources to create 
the ultimate narrative.  
 
We as teachers know that the best and most productive way we 
can allow children to access various writing techniques is through 
modelling. So it is crucial that before you allow the children to put 
pen to paper, you demonstrate this technique explicitly and this is 
something we will discuss later. 
 
Firstly, allow the children to brainstorm stories that are linked in 
some way to their cultural heritage or home country. The chances 
are that they can remember them vividly and can expose you and 
the class to a setting that is foreign to us. For example, a young 
boy in my class arrived to Australia via boat. As a refugee, he tells 
his story of the boat journey to a class of children with gaping 
mouths and eyes wide open. This also links very well to confidence 
building as well as speaking and listening skills. 
 
Once the children have had a chance to speak about their 
interesting stories, they are then ready to move to the next stage. 
This involves asking the children to construct a timeline of the 
events that happened on that day whilst including some of the 
descriptive language that may help to describe the setting a little 
more. See the example below. 
 
 
 

 
At this point, all we have is a recount, but now we add the effect of 
the story teller’s license. We want the children to add a dramatic 
complication to their recount to spice up the events of that day. 
The inspiration for the complication can come from anywhere. Be it 
another book, a film, a story they have heard or a historical event. 
The possibilities are endless once you pose questions such as 
‘What could have gone wrong?’ and ‘Have we seen things go 
wrong in other stories similar to yours?’ This is especially effective 
if you are able to link the complication to another subject currently 
being studied in class.  
 
Finally, ask the class to place the chosen complication on the 
timeline and document their narrative with the new complication. 
The end result is a culturally diverse narrative with first-hand 
research and inspiration linked to other mediums. It bodes well for 
the end product as we end up with fantastically rich and unique 
narratives that engage and educate the reader. 
 
To inspire my Year 6 class whilst teaching the narrative text type, I 
decided to take modelling this method to the next stage. We had 
studied Antarctica as a class and especially the life of Sir Douglas 
Mawson, who met many complications on his maiden voyage to 
Mount Erebus in 1909. My idea was to link the complications he 
had faced to a very mediocre trip of mine to climb Mount Kinabalu 
in Borneo. I began by showing the children some images of my trip 
and talking them through the journey. 
 
 

 
We then asked the question ‘What could have happened?’ and we 
used the tales of Sir Douglas Mawson to inspire our ideas. We 
linked what had happened to him to what could have happened to 
me. 
 
After plotting a timeline of events, we added a complication to my 
journey, and the somewhat mediocre tale of a climbing expedition 
without incident became this fantastically inspiring tale of 
excitement and suspense.  
 
With such an array of cultures in your class, it would be a crime not 
to let everyone tell their story. This strategy is one that I have used 
for many years and allows children to utilise their own experiences 
whilst constructing personal, unique narratives that reflect the deep 
cultural diversity we often find in ESL schools. It allows for children 
to not only learn about different cultures and environments, but 
also to find inspiration from other mediums and adapt their own life 
experiences to create rich, engaging narratives. 
 

 

Giving Children the Keys and 

Confidence to Write Creatively 

Teaching children to write a good story is one of the 

most difficult skills in the classroom. It is very easy to 

ask the class to write about something they did at the 

weekend or during their holidays, but how can we, as 

teachers, inspire children to write confidently, 

creatively and in a way that will reflect their personal 

experiences? 
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Integrated English Program 
 

 

Overleaf is a fully integrated English program designed to suit 

a stage 3 class. The program was designed using program 

builder and incorporates all aspects of the English curriculum. 

It is based around a given text but can be adapted to match 

any chosen text. 

It incorporates comprehension tasks, modelled teaching, 

independent, paired and group tasks. It also includes 

vocabulary and spelling lists which are linked to the chosen 

text. 

The program links to the specific materials designed in this 

information pack. As the program progresses, it revises 

previous lessons and builds upon the children’s prior 

learning. It enables the child to consolidate previous learning 

to form firm foundations, from which the children can 

progress and develop great confidence in writing creatively.  
 

Ultimately once the nine week program is complete, you 

should be standing in front of a class which has an increased 

confidence in their own writing and has the strategies and 

tools to write creatively. 

Writing a good narrative is difficult for most children but if 

we teach them how to plan a god narrative using links to 

current affairs, global issues and past experiences, we give 

the children the keys to construct wonderfully creative pieces 

that allow each and every child to reach their full potential. 
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Stage 2 Narrative Writing  |  Stage 3  |  English 

 

Summary Duration 

Core Text: Frankenstein (Mary Shelly) 

Topic/Focus Narrative writing Focus 

Cross Curricular Priority Area Asia and Australia's engagement with Asia 

  

Sample term 

9 weeks  

Detail: 7 hours 

40 mins 

 

Unit overview Targeted 
Exploration of: 

The text revolves around Victor Frankenstein who is trying to advance the 

cause of science. His experiment produces a terrible result. He creates a 

creature with superhuman powers. The Monster seeks revenge for 

actions which he feels are unfair and several crimes are committed which 

need to be resolved. The text which is strongly based on the theme of 

monsters which should inspire and stimulate the imagination of the class 

as they travel through the book. The text also introduces the class to 

many dilemmas which are true to life as we grow up and should help the 

class to deal with problems that arise during young adulthood, such as 

revenge and the meaning of existence. The vocabulary within the book is 

deep and offers a great scope for discussion and learning. 

 Discussion 

 Narrative 
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Outcomes Assessment overview  

English K-10 

› EN3-1A communicates effectively for a variety of 

audiences and purposes using increasingly 

challenging topics, ideas, issues and language 

forms and features 

› EN3-2A composes, edits and presents well-

structured and coherent texts 

› EN3-3A uses an integrated range of skills, 

strategies and knowledge to read, view and 

comprehend a wide range of texts in different 

media and technologies 

› EN3-4A draws on appropriate strategies to 

accurately spell familiar and unfamiliar words when 

composing texts 

› EN3-5B discusses how language is used to achieve 

a widening range of purposes for a widening range 

of audiences and contexts 

› EN3-6B uses knowledge of sentence structure, 

grammar, punctuation and vocabulary to respond 

to and compose clear and cohesive texts in 

different media and technologies 

› EN3-7C thinks imaginatively, creatively, 

interpretively and critically about information and 

ideas and identifies connections between texts 

when responding to and composing texts 

› EN3-8D identifies and considers how different 

viewpoints of their world, including aspects of 

culture, are represented in texts 

Ongoing Assessment: Use a balanced 

variety of formal and informal assessment 

activities to gather valid, reliable, useful and 

fair evidence of learning. 

Evidence of student learning may include, 

but is not limited to; work samples including 

designated assessment activities; 

collaborative activities and activities of a 

reflective nature such as, peer and self-

assessment and self-evaluation. 

Additionally, based on the NSW BOS 

Assessment Guide, student understanding 

will also be assessed with the use of 

teacher observational checklists, teachers’ 

anecdotal records, peer and self-

assessment, collaborative activities and 

analysis of contributions to class 

discussions 
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Content Teaching, learning and assessment  Resources  

Learning Sequence 1 (Week 1) 

Introduction to narratives and the book 

Frankenstein by Mary Shelley 

Stage 3 - Spelling 

 understand how accurate spelling supports 

the reader to read fluently and interpret 

written text with clarity 

 understand how to use banks of known 

words, word origins, base words, suffixes 

and prefixes, morphemes, spelling 

patterns and generalisations to learn and 

spell new words, for example technical 

words and words adopted from other 

languages (ACELA1513, ACELA1514, 

ACELA1526) 

 understand that the pronunciation, spelling 

and meanings of words have histories and 

change over time (ACELA1500) 

 integrate a range of spelling strategies and 

conventions to accurately spell most 

words, including words of many syllables, 

when composing imaginative and other 

texts 

 use morphemic, visual, syntactic, semantic 

and phonological strategies, eg recognition 

of letter patterns of words, when 

composing texts 

Stage 3 - Speaking and listening  

 use appropriate metalanguage to identify 

and describe relationships between and 

among texts 

 participate in and contribute to 

discussions, clarifying and interrogating 

ideas, developing and supporting 

arguments, sharing and evaluating 

SPELLING 

Bellowing 

Disgusting 

Retreat 

Blizzard 

fluctuating 

Imagination 

Organised 

Loneliness 

  

Introduce the spelling word list 

 Word Sorts (build class lists of words 

containing spelling patterns e.g. World, 

word, worm) 

 Mnemonics: verses or sayings that can 

be used to help remember the visual 

patterns of words (encourage students 

to develop their own mnemonics and 

share with peers)  

 Word association trees (word based 

e.g. Coffee, latte, milk, pasturised, dairy 

and non-word based e.g. Geo-logist, 

graphy, metry) 

 Teach words with multiple meanings 

(explore base word with combinations 

of prefix, suffix and the discuss impact 

on meanings), homophones, 

homonyms and how to spell in 

appropriate context. 

 Weekly spelling and dictation tests 
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Content Teaching, learning and assessment  Resources  

information, experiences and opinions 

(ACELY1709)   

Stage 3 - Reading and viewing 

 understand how texts vary in purpose, 

structure and topic as well as the degree 

of formality (ACELA1504)  

 appreciate how demanding texts, eg 

extended novels and informative texts, 

contain increasing levels of complexity and 

abstraction to enhance enjoyment 

 analyse how text structures and language 

features work together to meet the 

purpose of a text (ACELY1711)  

 recognise and compare how composers 

use a range of language features, 

including connectives, topic sentences and 

active and passive voice, to achieve their 

purposes 

 identify the impact of first-person and third-

person narration on the reader/viewer  

 recognise how grammatical features help 

to build meaning in texts, including 

reference links and adverbial and 

adjectival phrases 

 recognise evaluative language, including 

emotive language and modality 

 identify and explain how analytical images 

like figures, tables, diagrams, maps and 

graphs contribute to our understanding of 

verbal information in factual and 

persuasive texts (ACELA1524)  

 select, navigate and read texts for a range 

of purposes, applying appropriate text 

processing strategies and interpreting 

structural features, for example table of 

  

HANDWRITING 

 The Mechanics of Writing: Pencil grip, 

posture, paper position 

 Writing instruments 

 Skills Checklist p.19 

 Teachers are to consult troubleshooting 

handwriting difficulties p.14-17 in 

providing feedback to students 

 Fluent and legible: speed loops 

 Fluent and legible: punctuation 

 Student pages 48-49 joining the 

alternative F 

Speaking and listening 

In the opening letters the ship’s captain 

explains that he saw a giant who was 

driving a dogsled. In pairs, ask the 

children to discuss what this giant could 

have been? 

Ask the class to watch the video on the 

abominable snowman and discuss why 

this story is so mysterious and what 

could the answers be? Children relate 

their answers to the rest of the class. 

  

Reading and Viewing 

Read the opening letters and chapter 

1andanswer the following questions. 

1. Who wrote the letter? 

  

  

  

  

  

Handwritin

g pages 

48-49  
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Content Teaching, learning and assessment  Resources  

contents, glossary, chapters, headings and 

subheadings (ACELY1712)  

 navigate and read texts for specific 

purposes applying appropriate text 

processing strategies, for example 

predicting and confirming, monitoring 

meaning, skimming and scanning 

(ACELY1702)  

 use comprehension strategies to interpret 

and analyse information and ideas, 

comparing content from a variety of textual 

sources including media and digital texts 

(ACELY1703, ACELY1713)   

 summarise a text and evaluate the 

intended message or theme 

Stage 3 - Responding and composing 

 identify and discuss how own texts have 

been structured to achieve their purpose 

and discuss ways of using conventions of 

language to shape readers' and viewers' 

understanding of texts 

 identify the ways in which language use in 

imaginative texts, including use of 

figurative language, character 

development, events and setting, creates 

interest for the reader or viewer 

 analyse strategies authors use to influence 

readers (ACELY1801)  

Stage 3 - Reflecting on learning 

 critically reflect on the effectiveness of 

their own and others' writing, seeking and 

responding to feedback  

 identify selections of own writing that they 

believe reflect their growth and 

competence as writers  

2. What journey is he on? 

3. What has he encountered on his 

journey? 

4. Who do you think the man may be? 

5. Who is telling the first chapter of the 

story? 

Victor Frankenstein told his story to 

Robert Walton. 

6.   Who is Elizabeth Lavenza and what 

is her story? 

7. What type of books do you think Victor 

was reading? 

8.  What natural event influenced 

Frankenstein and changed his life? 

He watched a tree being hit by lightning 

during a storm. 

9.  What does Frankenstein mean by 

saying “Her laws had already sealed my 

terrible fate’? 

10. Who was Victor’s closest friend? 

11.  Choose and write the two correct 

facts about each character. 

Victor Frankenstein 

a)      went off to fight for his country 

b)      grew up in Geneva, Switzerland 

c)      practiced raising ghosts and 

casting spells 

d)     spent a week at Lake Como in Italy 

Frankenst

ein by 

Mary 

Shelley 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



Copyright: Gavin McCormack 2015 
 

Content Teaching, learning and assessment  Resources  

Stage 3 - Writing and representing  

 develop a handwriting style that is legible, 

fluent and automatic and varies according 

to audience and purpose (ACELY1706, 

ACELY1716) 

 investigate how complex sentences can be 

used in a variety of ways to elaborate, 

extend and explain ideas (ACELA1522)  

 understand that cohesive links can be 

made in texts by omitting or replacing 

words (ACELA1520) 

 understand and use the key elements of 

planning, composing, reviewing and 

publishing in order to meet the increasing 

demands of topic, audience and language 

 

 plan, draft and publish imaginative, 

informative and persuasive texts, choosing 

and experimenting with text structures, 

language features, images and digital 

resources appropriate to purpose and 

audience (ACELY1704, ACELY1714)   

 use increasingly complex research data 

from print and digital sources to compose 

short and sustained texts   

 compose imaginative and informative texts 

that show evidence of developed ideas  

 understand and appreciate the way texts 

are shaped through exploring a range of 

language forms and features and ideas 

Stage 3 - Grammar, punctuation and 

vocabulary 

 understand that language is structured to 

create meaning according to audience, 

purpose and context 

Elizabeth Lavenza 

a)      was interested in helping the poor 

b)      was the daughter of a nobleman 

c)      read the books in Victor’s library 

d)     was asopted by Victor’s mother 

Henry Cleval 

a)      was the son of Geneva merchant 

b)      came to visit Victor’s father 

c)      was a close friend to Victor and 

Elizabeth 

d)     had been put in the care of a farmer 

Victor’s father 

a)      told stories of heroes and great 

adventures 

b)      had little money and four hungry 

children 

c)      was the head of a well-known 

family 

d)     said that Victor’s books were trash 

Victor’s mother 

a)    had always wanted a little girl 

b)    was shocked when lightning 

destroyed an old oak tree 

c)    was different from others in looks 

and personality 

d)    had another child when Victor was 

seven 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



Copyright: Gavin McCormack 2015 
 

Content Teaching, learning and assessment  Resources  

 understand that choices in grammar, 

punctuation and vocabulary contribute to 

the effectiveness of texts 

 understand the difference between main 

and subordinate clauses and that a 

complex sentence involves at least one 

subordinate clause (ACELA1507)  

 understand the uses of commas to 

separate clauses (ACELA1521) 

Stage 3 - Thinking imaginatively, creatively, 

interpretively and critically 

 think imaginatively when engaging with 

texts, using prediction, for example, to 

imagine what happens to characters after 

the text 

 compare how composers and illustrators 

make stories exciting, moving and 

absorbing to hold readers' interest 

Stage 3 - Expressing themselves 

 recognise that ideas in literary texts can be 

conveyed from different viewpoints, which 

can lead to different kinds of 

interpretations and responses (ACELT1610) 

   

 identify language features used to position 

the reader/viewer in a wide variety of 

communication activities for a range of 

purposes, including debates, formal talks, 

interviews, explanations, anecdotes and 

recitations 

Writing and representing 

Introduce to the class the aspects of a 

Narrative. Explain how a Narrative is set 

out and emphasise the structure and 

fundamental aspects. Use the colour 

coded prompt cards to discuss and organize 

the various sections of a narrative. 

Visit skwirk website and discuss the 

features and the uses of a Narrative. 

Print the example from the site and read 

it as a class and discuss. Ask the 

children in pairs to highlight the different 

aspects of the text in different colours. 

Ask the class to write down the different 

sections of a narrative (orientation, 

complication resolution) and ask them to 

independently research what is included 

in these sections of a narrative. Once the 

children have conducted their research, 

ask them to feedback to the class in pairs 

and discuss their various responses. 

As a class, clarify the aspects of a good 

narrative and ask children to discuss 

various famous stories, highlighting the 

events that occur in the various sections. 

  

Differentiation 

Students will work in pairs so less 

reluctant students can have the support 

of fellow students as well as the teacher. 

Grammar 

  

  

  

  

  

  

  

  

  

  

  

  

  

http://www.

skwirk.com/  

  

  

 

 

 

 

 

 

  

http://www.skwirk.com/p-c_s-54_u-250_t-645_c-2403/discussion/nsw/discussion/skills-by-text-form/required-skills-and-knowledge-specific-text-forms
http://www.skwirk.com/p-c_s-54_u-250_t-645_c-2403/discussion/nsw/discussion/skills-by-text-form/required-skills-and-knowledge-specific-text-forms
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Content Teaching, learning and assessment  Resources  

Commas (used to separate clauses) 

Two Independent Clauses 

When each of two independent clauses 

expresses a complete idea, but the two 

ideas are linked together, we often 

combine them into one sentence so that 

the reader can easily see the relationship 

between them. In that case, the two most 

common words used to link the 

sentences are "and" and "but," which are 

called "coordinating conjunctions." When 

we use "and" or "but" in speech, we 

naturally pause between the two clauses, 

so that is where we place a comma.  

Coordinating Conjunction 

The seven coordinating conjunctions 

used as connecting words at the 

beginning of an independent clause are 

and, but, for, or, nor, so, and yet. When 

the second independent clause in a 

sentence begins with a coordinating 

conjunction, a comma is needed before 

the coordinating conjunction: 

Jim studied in the Sweet Shop for his 

chemistry quiz, but it was hard to 

concentrate because of the noise. 

Example: My friends and I went to see a 

movie, and we thought it was pretty 

funny. 

Have students place the comma in the 

following sentences:( write these without 

http://www

.answers.c

om/ 
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Content Teaching, learning and assessment  Resources  

the commas on the board)We wanted 

linguini, but they only had fettuccini. The 

mountains are nice, but the beaches are 

better. Rocky Road is tasty, and it's even 

better with nuts and topping. 

  

Use commas after introductory a) 

clauses, b) phrases, or c) words that 

come before the main clause. 

a. Common starter words for introductory 

clauses that should be followed by a 

comma include after, although, as, 

because, if, since, when, while. 

While I was eating, the cat scratched at 

the door. 

Because her alarm clock was broken, 

she was late for class. 

If you are ill, you ought to see a doctor. 

When the snow stops falling, we'll shovel 

the driveway. 

Students can write 5 sentences of their 

own using an introductory clause. 

Plenary 

Children talk about some of the 

discussions they have been involved in 

and think about how they would go about 

transferring the information into written 

form using the structure of a discussion. 
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Content Teaching, learning and assessment  Resources  

  

Learning Sequence 2 (Week 2) 

The Introduction of the Narrative plan 

Stage 3 - Spelling 

 understand how accurate spelling supports 

the reader to read fluently and interpret 

written text with clarity 

 understand how to use banks of known 

words, word origins, base words, suffixes 

and prefixes, morphemes, spelling 

patterns and generalisations to learn and 

spell new words, for example technical 

words and words adopted from other 

languages (ACELA1513, ACELA1514, 

ACELA1526) 

 understand that the pronunciation, spelling 

and meanings of words have histories and 

change over time (ACELA1500) 

 integrate a range of spelling strategies and 

conventions to accurately spell most 

words, including words of many syllables, 

when composing imaginative and other 

texts 

 use morphemic, visual, syntactic, semantic 

and phonological strategies, eg recognition 

of letter patterns of words, when 

composing texts 

Stage 3 - Reading and viewing 

 understand how texts vary in purpose, 

structure and topic as well as the degree 

of formality (ACELA1504)  

SPELLING 

Trappped 

Galaxy 

Characters 

Brainstorm 

Petrified 

Colourful 

Remorse 

Placid 

  

Introduce the spelling word list 

 Word Sorts (build class lists of words 

containing spelling patterns e.g. World, 

word, worm) 

 Mnemonics: verses or sayings that can 

be used to help remember the visual 

patterns of words (encourage students 

to develop their own mnemonics and 

share with peers)  

 Word association trees (word based 

e.g. Coffee, latte, milk, pasturised, dairy 

and non-word based e.g. Geo-logist, 

graphy, metry) 

 Teach words with multiple meanings 

(explore base word with combinations 

of prefix, suffix and the discuss impact 

on meanings), homophones, 
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Content Teaching, learning and assessment  Resources  

 appreciate how demanding texts, eg 

extended novels and informative texts, 

contain increasing levels of complexity and 

abstraction to enhance enjoyment 

 analyse how text structures and language 

features work together to meet the 

purpose of a text (ACELY1711)  

 recognise and compare how composers 

use a range of language features, 

including connectives, topic sentences and 

active and passive voice, to achieve their 

purposes 

 understand that the starting point of a 

sentence gives prominence to the 

message in the text and allows for 

prediction of how the text will unfold 

(ACELA1505) 

 identify the impact of first-person and third-

person narration on the reader/viewer  

 recognise how grammatical features help 

to build meaning in texts, including 

reference links and adverbial and 

adjectival phrases 

 recognise evaluative language, including 

emotive language and modality 

 identify and explain how analytical images 

like figures, tables, diagrams, maps and 

graphs contribute to our understanding of 

verbal information in factual and 

persuasive texts (ACELA1524)  

 select, navigate and read texts for a range 

of purposes, applying appropriate text 

processing strategies and interpreting 

structural features, for example table of 

contents, glossary, chapters, headings and 

subheadings (ACELY1712)  

homonyms and how to spell in 

appropriate context. 

 Weekly spelling and dictation tests 

  

HANDWRITING 

 The Mechanics of Writing: Pencil grip, 

posture, paper position 

 Writing instruments 

 Skills Checklist 

 Teachers are to consult troubleshooting 

handwriting difficulties  

 Fluent and legible: speed loops 

 Fluent and legible: punctuation 

 Student pages 50-51 / using flourished 

capitals 

  

 Speaking and listening 

During chapter 2 Victor decides to make 

a being of gigantic size.  Ask the class to 

watch the video on the world’s tallest man 

who is Chinese and ask the children to 

brainstorm verbally what life would be 

like if you were a 20 metre monster 

walking around the city. 

Reading and Viewing – Inferential 

Comprehension 

Introduce to the class that there are three 

types of comprehension. Ask the children 

to talk about the word comprehension 

and what it means. Discuss the three 

  

  

  

  

  

 

  

  

  

  

  

  

http://www.

youtube.co

m/watch?v

=A-

VzfMgTPhc 

  

  

  

  

  

Appendix 

1 

  

  

  

http://www.youtube.com/watch?v=A-VzfMgTPhc
http://www.youtube.com/watch?v=A-VzfMgTPhc
http://www.youtube.com/watch?v=A-VzfMgTPhc
http://www.youtube.com/watch?v=A-VzfMgTPhc
http://www.youtube.com/watch?v=A-VzfMgTPhc
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Content Teaching, learning and assessment  Resources  

 navigate and read texts for specific 

purposes applying appropriate text 

processing strategies, for example 

predicting and confirming, monitoring 

meaning, skimming and scanning 

(ACELY1702)  

 use comprehension strategies to interpret 

and analyse information and ideas, 

comparing content from a variety of textual 

sources including media and digital texts 

(ACELY1703, ACELY1713)   

 recognise how aspects of personal 

perspective influence responses to text 

 summarise a text and evaluate the 

intended message or theme 

Stage 3 - Speaking and listening  

 use appropriate metalanguage to identify 

and describe relationships between and 

among texts 

 participate in and contribute to 

discussions, clarifying and interrogating 

ideas, developing and supporting 

arguments, sharing and evaluating 

information, experiences and opinions 

(ACELY1709)   

Develop and apply contextual knowledge 

Stage 3 - Writing and representing  

 understand and appreciate the way texts 

are shaped through exploring a range of 

language forms and features and ideas 

 identify and explore underlying themes 

and central storylines in imaginative texts 

 explore and analyse the effectiveness of 

informative and persuasive devices in 

texts  

types and ask the children to locate the 

definitions and feedback orally. Once 

discussed ask the children to define the 

three different forms. Literal, Inferential, 

Applied. 

Introduce the class to inferential 

comprehension and explain that writers 

leave inferential clues to allow the reader 

to find hidden meanings within a text. 

Read the text ‘Bullied’ (Appendix 1) as a 

class and discuss. Tell the children that 

they are going to be detectives and 

search for clues. Discuss the following 

statements and inform the children that 

they will find evidence to prove that each 

of the statements is true. 

1. The school cleaner wasn’t very 

efficient. 

2. Sue was very studious. 

3. Stephanie hadn’t had breakfast. 

4. Stephanie’s parents were not strict. 

5. Stephanie wasn’t confident in the 

way she looked. 

6. The children had respect for Mr. 

Johnson. 

Writing and representing 

Remind the class that we recently spoke 

about the world's tallest man. Discuss 

briefly that because he is tall, he may 

have a different view of the world 

compared to a kindergarten child. Inform 

the children that you want them to write a 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 

 

http://www

.abc.net.a

u/ 
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Content Teaching, learning and assessment  Resources  

 understand and use the key elements of 

planning, composing, reviewing and 

publishing in order to meet the increasing 

demands of topic, audience and language 

 

 plan, draft and publish imaginative, 

informative and persuasive texts, choosing 

and experimenting with text structures, 

language features, images and digital 

resources appropriate to purpose and 

audience (ACELY1704, ACELY1714)   

 understand that cohesive links can be 

made in texts by omitting or replacing 

words (ACELA1520) 

 investigate how complex sentences can be 

used in a variety of ways to elaborate, 

extend and explain ideas (ACELA1522)  

Respond to and compose texts 

 compose imaginative and informative texts 

that show evidence of developed ideas  

 present a point of view about particular 

literary texts using appropriate 

metalanguage, and reflecting on the 

viewpoints of others (ACELT1609)   

 develop a handwriting style that is legible, 

fluent and automatic and varies according 

to audience and purpose (ACELY1706, 

ACELY1716) 

Stage 3 - Grammar, punctuation and 

vocabulary 

 understand how ideas can be expanded 

and sharpened through careful choice of 

verbs, elaborated tenses and a range of 

adverb groups/phrases (ACELA1523)  

Stage 3 - Responding and composing 

narrative (story) and the theme is 'height'. 

Show the children an A4 page containing 

the word height surrounded by a variety 

of various images depicting height. A 

skyscraper, an aeroplane, a tree, a 

mountain, a tall man, a lift, a school roof 

etc. 

Using the 'narrative writing prompt pack’, 

discuss why planning your story is just as 

important as writing it. Explain that if we 

plan our story carefully, we will have a 

map to follow that will help us to stay on 

track. 

Explain the different stages of a plan and 

ask the children to use the cards to order 

them. Once they have ordered them, ask 

different children to read the statements 

that correlate to each stage. 

Finally demonstrate on the board how a 

brainstorm should look and ask the class 

to produce a brainstorm on a new word, 

'discovery, found, lost, stolen'. 

Encourage the children to use various 

experiences to inspire their brainstorm. 

Books they have read, stories they have 

heard, experiences they have had, films 

they have seen etc. Ask children to 

feedback and make a class brainstorm 

on the board based on the same subject. 

Children who notice a good idea from the 

board can add to their brainstorm. 

Differentiation 
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Content Teaching, learning and assessment  Resources  

 identify and discuss how own texts have 

been structured to achieve their purpose 

and discuss ways of using conventions of 

language to shape readers' and viewers' 

understanding of texts 

 compose more complex texts using a 

variety of forms appropriate to purpose 

and audience  

 consider and develop sustained 

arguments and discussions supported by 

evidence  

Stage 3 - Expressing themselves 

 recognise that ideas in literary texts can be 

conveyed from different viewpoints, which 

can lead to different kinds of 

interpretations and responses (ACELT1610) 

   

 identify language features used to position 

the reader/viewer in a wide variety of 

communication activities for a range of 

purposes, including debates, formal talks, 

interviews, explanations, anecdotes and 

recitations 

 

 

Less capable students can work in pairs 

and write brainstorms together. 

Grammar 

Complex and precise verbs 

USING STRONG AND PRECISE 

VERBS 

Explain to students what strong/precise 

words are. Using strong and precise 

verbs can help the reader to better 

understand the action. 

Example: 

I got a gift. (Worse) 

I bought a gift. (Better) 

I purchased a gift. (Better) 

I received a gift. (Better) 

I accepted a gift. (Better) 

I acquired a gift. (Better) 

I found a gift. (Better) 

Notice how the word "got" seems too 

general. Additionally, the word "got" does 

not provide a solid context for the reader. 

Notice how the suggestions below the 

example provide better contexts for 

understanding the action/the act. In fact, 

they provide much more specific contexts 

in relation to the subject and direct 

object.  

Precise 

verbs 

worksheet 

http://www.

syracusecit

yschools.  

http://www.syracusecityschools.com/tfiles/folder716/Replacing%20Dull%20Verbs%20With%20Precise%20Verbs%20Worksheet.pdf
http://www.syracusecityschools.com/tfiles/folder716/Replacing%20Dull%20Verbs%20With%20Precise%20Verbs%20Worksheet.pdf
http://www.syracusecityschools.com/tfiles/folder716/Replacing%20Dull%20Verbs%20With%20Precise%20Verbs%20Worksheet.pdf
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Content Teaching, learning and assessment  Resources  

Give students sentences for them to 

change the verb and make it more 

complex. 

Plenary 

Discuss with the students events in daily 

life or in texts which require evidence to 

support their argument or opinion. 
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Appendix 1 – (Inferential comprehension – Bullied) 

It was a beautiful day. The sun was shining in the clear blue sky like a 

giant orange bobbing in an endless lake. As I entered the school door 

the terrible smell of the dirty toilets drifted up my nose. Why do boys 

always hang around in the toilets when they smell so bad? I thought. 

“Good morning Sue.” I announced as I rummaged in my pockets for 

my keys. Sue was my best friend. She was dressed like a principal. 

She was carrying several books under her left arm and was 

engrossed in a copy of National Geographic. 

“Good morning Stephanie, how are you?” She mumbled without 

taking her head from her magazine. I didn’t answer. 

Suddenly Sue came to life. “Wow, what’s that smell?” She said as the 

smell of fresh bread drifted from the canteen and made its way up 

our noses. 

As we made our way to the classroom I could feel my Stomach start 

to rumble. I was hungry but I was also tired. Last night had been a 

terrible night’s sleep because it was so warm and my pet cat was 

snoring right next to my ear as she slept on my pillow. 

We arrived at the classroom. We stood outside for a moment. The 

noise of the children roared through the door. It sounded like a pack 

of wild lions was inside. I always dreaded going into class late 

because everyone would look at me. I hate it when people stare at 

me. I grabbed the door handle, took a deep breath and opened the 

door. 

The classroom was wild and noisy. Some children were sitting on 

tables, papers were being thrown in the air and the noise from all the 

chatter was deafening. I made my way slowly over to my desk and 

began to open my books. The teacher wasn’t here yet. Mr Johnson 

was always late to class but as soon as we heard his footsteps 

coming down the hall the class was silent in a second. 
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Appendix 2 – A plan including a story train produced by a stage 2 

child in under 10 minutes. 
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Appendix 3 (The Beginning of a Narrative) 
 

REVENGE OF THE ALIENS 
 
It was a cloudy day. The sky had a little bit of blue in it, but it was mostly 
grey. It started sprinkling rain. I went to a cafe for lunch. I saw my friend 
Migali. He was my friend from school (my only friend). He had hair that 
looked like a mohawk. He was thin as a piece of paper and his eyes 
where round as a ball. We saw people eat yummy food.  The food was 
fresh. They had pizza, fish and chips and seafood platters, salads and 
burgers. I was getting very hungry. So, Migali and I ate lunch. Then we 
went to city. 
  
  Once we arrived, we saw people screaming. It was terrifying. I saw one 
car beeping at another car, then I saw more cars beeping. People went 
through red lights and speed cameras. Everyone wanted to get out of 
the city as far I could see. Cars were crashing and there was a huge 
tsunami. The tsunami was as tall as a building and as strong as iron. It 
broke the Anzac Bridge like a matchstick snapping in half. Cars were 
falling into the water and people were drowning. Humungous waves 
broke down the road.  People were falling off the pavement. Then that’s 
when I saw a super, dooper dooper, super huge COMET!!! 
 
  It was as brown as dirt and had lots of holes in it. I was so scared that I 
jumped out of my own skin. Literally, some skin fell off my body. There 
was fire coming out of the comet and it sounded like giant engines 
roaring. I heard some laughing, it sounded evil. Quickly I saw an alien 
green as snot with three eye balls balancing in the air. He jumped out of 
the comet. Migali was so scared he shivered like a leaf and covered his 
eyes. The weird looking alien landed and he was holding a gun.                                 
It looked like the ones from Star Wars. The gun was shaped like a cup. It 
was silver and black. The gun also shot snot. I thought it was a dream, 
so I pinched myself to see if I was awake. But it was real life. The weird 
looking alien said in a baby voice, “I am the amazing Dr Slimy Snot”. 
Suddenly, he ripped his skin open and there was another layer of skin.  
It was yellow as egg yolk. Suddenly, he shot lasers from his eyes and I 
got trapped by the laser cage.   

 
By Lukas and Oliver 

 


